
creativity as 
graduate attribute 
	
  
Higher	
  educa,on	
  has	
  been	
  paying	
  
a3en,on	
  to	
  the	
  development	
  of	
  
'crea,ve'	
  graduate	
  a3ributes	
  across	
  
disciplines,	
  such	
  as	
  innova,ve	
  
problem-­‐solving,	
  crea,ve	
  leadership	
  
and	
  interdisciplinary	
  prac,ce.	
  	
  
	
  	
  	
  
	
  Robinson	
  (2000),	
  Florida	
  (2002)	
  and	
  
Pink	
  (2005)	
  maintain	
  that	
  apart	
  from	
  
any	
  individual	
  humanist	
  benefit,	
  new	
  
millennium	
  economic	
  impera,ves	
  
demand	
  the	
  development	
  of	
  a	
  greater	
  
capacity	
  for	
  crea,vity.	
  The	
  Business	
  
Council	
  of	
  Australia	
  (2006)	
  iden,fied	
  
the	
  importance	
  of	
  crea,vity	
  among	
  
other	
  related	
  capabili,es,	
  and	
  cited	
  
employer	
  concerns	
  that	
  graduate	
  
skills	
  are	
  lacking	
  in	
  these	
  areas.	
  
	
  
Amabile	
  (1998)	
  has	
  suggested	
  that	
  
industry	
  would	
  benefit	
  by	
  providing	
  
opportuni,es	
  for	
  employees	
  to	
  
exercise	
  their	
  crea,vity,	
  and	
  suggests	
  
that	
  the	
  quali,es	
  required	
  for	
  
crea,vity	
  in	
  business	
  are	
  exper,se,	
  
crea,ve	
  thinking	
  skills	
  and	
  mo,va,on.	
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assessing creativity	
  
	
  
Assessment	
  of	
  crea,vity	
  in	
  crea,ve	
  disciplines	
  has	
  tended	
  to	
  focus	
  on	
  
assessment	
  of	
  product,	
  whereas	
  aspects	
  of	
  crea,vity	
  such	
  as	
  process,	
  person	
  
and	
  place	
  are	
  all	
  deemed	
  to	
  be	
  cri,cal	
  to	
  crea,ve	
  development	
  
(De	
  la	
  Harpe	
  et	
  al,	
  2009).	
  	
  
	
  
The	
  Studio	
  Teaching	
  Project	
  (ALTC)	
  has	
  iden,fied	
  a	
  range	
  of	
  iden,fiers	
  in	
  these	
  
different	
  dimensions	
  for	
  the	
  assessment	
  of	
  crea,vity,	
  and	
  has	
  developed	
  a	
  
holis,c	
  assessment	
  model	
  to	
  support	
  this.	
  The	
  foci	
  of	
  this	
  model	
  are:	
  	
  
•   Outcome	
  dimensions:	
  	
  Product,	
  process	
  and	
  person	
  
•   Knowledge	
  and	
  skills:	
  underpinning	
  and	
  core	
  
•   Reflec9ve	
  and	
  professional	
  prac9ce:	
  ac,ng	
  like	
  a	
  [crea,ve	
  prac,,oner]	
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Contact:	
  Belinda	
  Allen,	
  Learning	
  and	
  Teaching	
  Unit,	
  belinda@unsw.edu.au	
  •	
  hGp://research.unsw.edu.au/people/ms-­‐belinda-­‐allen	
  •	
  hGp://belindaallen.wordpress.com	
  	
  
	
  

Model	
  for	
  holis,c	
  
assessment	
  in	
  studio-­‐
based	
  disciplines	
  
(adapted	
  from	
  De	
  la	
  
Harpe	
  et	
  al,	
  2009,	
  p47)	
  	
  

e-portfolio for 
creativity	
  
	
  
Mapping	
  the	
  holis,c	
  assessment	
  model	
  
(de	
  la	
  Harpe	
  et	
  al,	
  2009)	
  shows	
  the	
  
different	
  dimensions	
  of	
  crea,ve	
  
prac,ce	
  for	
  which	
  users	
  can	
  provide	
  
evidence	
  -­‐	
  including	
  personal,	
  process	
  
and	
  product	
  -­‐	
  and	
  the	
  proposed	
  
dimensions	
  for	
  assessment	
  of	
  crea,ve	
  
prac,ce:	
  outcomes,	
  reflec9ve	
  prac9ce	
  
and	
  knowledge/skills.	
  	
  
	
  
Any	
  discipline	
  area	
  in	
  which	
  applica,on	
  
of	
  skills	
  and	
  knowledge,	
  through	
  a	
  
design	
  process,	
  to	
  the	
  development	
  of	
  
a	
  product	
  could	
  u,lise	
  this	
  mul,-­‐
dimensional	
  model.	
  
	
  
•   	
  e-­‐porkolio	
  provides	
  an	
  ideal	
  

plakorm	
  to	
  accommodate	
  the	
  
mul,-­‐dimensionality	
  of	
  this	
  
approach.	
  

•   e-­‐porkolio	
  scaffolds	
  the	
  compila,on	
  
of	
  evidence	
  produced	
  in	
  a	
  range	
  of	
  
technologies	
  

•   e-­‐porkolio	
  is	
  integrated	
  into	
  online	
  
networking	
  and	
  communica,on	
  
tools	
  to	
  allow	
  a	
  wide	
  range	
  of	
  
connec,vity	
  and	
  presenta,on	
  
op,ons.	
  

•   e-­‐porkolio	
  supports	
  peer	
  and	
  self-­‐
assessment	
  prac,ce.	
  	
  

•   e-­‐porkolio	
  encourage	
  student	
  
ownership	
  and	
  direc,on	
  of	
  learning	
  
as	
  they	
  select	
  and	
  reflect	
  on	
  their	
  
evidence	
  for	
  presenta,on.	
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outcome 
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reflective and 
professional practice 

knowledge 
and skills 

product 

process 

person 
personal outcome 

process outcome 

personal skills 

skills in 
process 

skills in product 

reflect on 
knowledge 
and skills 

reflect on 
outcomes 

product outcome 

evidence of production 
knowledge and skills 

evidence of process 
knowledge and skills 

evidence of personal 
knowledge and skills 

evidence of product 
outcomes 

evidence of process 
outcomes 

evidence of reflective 
process 

evidence of personal reflection 
and development 

evidence of personal 
outcomes 

reflexive practice 

iterative and 
collaborative process 

product 
evaluation cycle 

dimension of 
creative practice 

dimension of 
assessment 

personal contribution 
to product 

personal engagement in 
process 

evidence of product 
evaluation 


